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PEER-MEDIATED RESOURCE READTWQ 



Preface 



This manual was developed for Peer-Mediated Resource Reading, a 
research and demonstration project sponsored by the U.S. Depart- 
ment of Education. The purpose of this project is to work coop- 
eratively with resource room teachers to develop, implement, and 
evaluate the effectiveness of methods designed to enhance the 
quality of instructional services provided mildly handicapped 
students. This research focuses on the class wide application of 
peer- mediated reading instruction and how it effects students' 
reading fluency and comprehension. The procedures described 
should complement your current reading instruction program by 
structuring additional opportunities for your students to read 
and receive feedback and reinforcement. 

This manual explains the procedures for introducing, implement- 
ing, and monitoring the project's version of peer-mediated read- 
ing instruction. The basic procedures rely heavily on tutoring 
procedures developed by Charlie Greenwood, Joe Delquadri, and 
Judith Carta at the University of Kansas (Classwide Peer Tutor- 
ing) . The specific reading procedures rely heavily on research 
conducted in mainstream classrooms at George Peabody College by 
Deborah Simmons, Lynn Fuchs, Doug Fuchs, Janie Pate, and Patricia 
Mathes (Peabody Classwide Peer Coaching) . We appreciate the 
foundation developed by these individuals and acknowledge the 
integral part these methods play in the overall peer-mediated 
reading program described in this manual. 

We wish to recognize Dr. Deborah Simmons at Peabody College for 
writing an earlier version of this manual for another project and 
we wish to thank her for allowing us to use her work as a basis 
for this manual. 

The purpose of this project is to expand past research by apply- 
ing peer-mediated reading procedures which have been shown to be 
effective in mainstream classrooms to resource rooms. in this 
project, your special education students will serve as both 
readers and tutors. Previous research has demonstrated that when 
mildly handicapped students are given the role of serving as 
tutor, they achieve better than mildly handicapped students who 
serve only as readers. 
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Chapter 1 

Introduction 




CHAPTER ONE! INTROPnCTTON 



I I 



We believe teachers can make a difference in student achievement 
whether that student is handicapped or normally achieving. With 
your assistance, we will examine how substantial that impact can 
be on learning disabled students. We appreciate your participa- 
tion in the project and look forward to your assistance and 
feedback. 

To test the potential of peer-mediated reading instruction in 
resource rooms, it is important that you follow the prescribed 
methods as closely as possible. If practiced as prescribed, 
these methods should make a positive difference in your students' 
reading achievement. 

Throughout the course of the project, the roles of the Peabody- 
Vanderbilt staff are to (a) assist you in providing optimal 
training to your students, (b) monitor implementation of the 
procedures, and (c) evaluate the effectiveness of the interven- 
tion. The primary objective of our mission is to train students 
to conduct and participate in tutoring sessions that result in 
improved reading achievement and social skills. This is a joint 
^ Thus, it is important that you communicate your con- 
cerns, Ideas, and suggestions to us so that we can respond ac- 
cordingly. 

Thank you for your commitment to our project. We are enthusias- 
tic and optimistic that our coordinated energy and efforts will 
benefit all involved. Our optimism is grounded in the demonstra- 
tion that students achieve in classrooms when teachers accept 
responsibility for all students and implement instructional meth- 
ods that accommodate the range of skills and needs in the class- 
room. 
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MANUAL OBJECTIVES 



After reading this manual, you will be able to: 

1. Define and state the rationale for peer-mediated reading 
instruction and Repeated Reading. 

2. Pair students for peer-mediated reading and assign pairs 
to teams. 

3. Teach students to serve as tutors. 

4. Teach students to serve as readers. 

5. Collect student and team points. 

Implement the steps of the project's peer-mediated reading 
program. 
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INTRODUCTION TO PEER-MEDIATED INSTRUCTION 



Definition and Rationale 



You are most likely familiar with the concept of peer tutoring. 
Pssr~mediated instruction is a synonym for peer tutoring and is 
an activity where students within the classroom work together to 
enhance their academic performance. 

^®^i®t®^ reading instruction is an innovative and resource— 
ful means of addressing the diverse needs of students in your 
classroom. It broadens your options for providing reading prac- 
tice, feedback, and instruction. 

Research conducted during the past two years at Peabody College - 
Vanderbilt indicates that mildly handicapped students are capable 
of handling the responsibilities required in peer-mediated read- 
ing. Additionally, the research indicates that mildly handi- 
capped students who participate make significantly greater read- 
ing gains than those who do noti 

In this project's version of peer-mediated instruction, all 
students in the class will serve both as tutors and readers. 
Experimental studies indicate that when consistently implemented, 
this type of peer-mediated instruction produces a classroom 
climate that increases the amount of learning time, material 
covered, and skills mastered, decreasing off-task and disrup- 
tive behavior. 

Peer— mediated instruction differs from most other instructional 
methods in several important ways: 

* It uses peers to supervise responding and practice. 

* It uses a game format, including points and competing teams, 
to motivate students and maintain their interest. 
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Why Is Peer -Mediated Reading important? 



One of the most persistent problems that classroom teachers face 
is how to ensure that all students engage in learning tasks and 
receive sufficient practice to master these tasks. We have found 
that it is simply not enough to expose students to academic 
materials or to put students into stimulating environments. 
Students must actively engage in the learning task in order to 
perform well. Students must interact directly with the learning 
task, and not just watch or listen to it. Thus, this project's 
peer-mediated reading program is designed to double or triple the 
amount of reading practice that all students are currently re- 
ceiving. Compared to other teaching methods, peer-mediated 
reading increases all students' on-task behavior and their prac- 
tice of academic tasks. This is true even for students who are 
the most delayed or difficult to motivate. As a result, peer- 
mediated reading increases reading fluency and comprehension and 
builds student self-confidence and self-esteem. 
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GOALS OP PEER-MEDIATED RESOURCE READING 

**************************************************************** 
Goals for the Teacher 

Ob1ec_tive 1; Teachers will implement peer-mediated reading 
sessions in their resource classroom. 

Ob~iective 2: Teachers will reinforce student and team 
achievement. 

**************************************************************** 



The primary goal of this program is to facilitate student mastery 
of skills. To accomplish this goal, the teacher must 

implement the procedures described in this manual in a consistent 
and orderly manner. You should be aware that .deviations from the 
described in this manual dramatically decrease the 
effectiveness of peer-mediated reading in .your classroom. Thus, 
quality implementation is essential to reaping the benefits of 
the program. To achieve these results, the teacher must have two 
short-term goals: 

(1) Carefully READ this manual. 

(2) Implement the program as described without modification. 
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**************************************************************** 
Goals for the students 

Objective ; 1) Students will increase their reading speed and make 
less word recognition errors. 

2) Students will increase their comprehension for 
what they read 

3) Students will work cooperatively with other 
students in their reading class. 

*************************************************************** 



The goals for the students in this program include improvement in 
reading fluency, comprehension, and peer acceptance. To achieve 
these goals, the students must learn two roles: the tutor role 
and the reader role . 

The tutor role entails directing and supervising the tutoring 

session. This requires learning how to: (1) present tasks and 
directions to the reader, (2) monitor reading and correct word 
recognition errors, (3) award points based on the reader's per- 
formance. 

The reader role involves actively practicing the material pre- 
sented by the tutor in order to earn points for the reader's 
team. The reader must learn how to read quickly and accurately. 
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OVERVIEW OP THE PEER-MEDIATED READING PROGRAM 



Peer-Mediated Resource Reading will utilize Repeated Readings, a 
reading procedure which has substantial evidence to support it as 
a teacher-directed activity. A brief description of Repeated 
Reading follows. A more elaborate description appears in latter 
sections of this manual. 



The procedures described in this manual will be implemented in 
your classroom for 10 weeks. 



REPEATED READING 

What It Is. Repeated Reading has been shown to improve reading 
fluency and comprehension through the rereading of short pas- 
sages. During Repeated Reading, the reader reads the same pas- 
sage 3 consecutive times. One-minute is allowed for each read- 
ing. In this project one student will read 3 different passages 
3 times, each. After one student has read 3 different passages 3 
times each, the pair will switch roles, and the second student 
will read 3 different passages 3 time each. 

How: During Repeated Reading, the teacher announces to "get 
ready for Repeated Reading; readers begin reading." All readers 
read as quickly and correctly as they can simultaneously. The 
teacher times for one minute. When the minute is over, the 
teacher announces "stop reading correct errors and count the 
number of points the reader earned." Students will have 30 
seconds between readings to quickly correct errors and count and 
mark points. Students will earn points for each line of text 
they read without making an error. The process is repeated three 
times for each passage. In all, students will do 9, i minute 
readings. 

When: Peer-mediated reading instruction will occur 3 days per 

How Long: Repeated Readings should take approximately 5 minutes 
for each set of 3 readings on 1 passage. Thus, the whole process 
will take about 15 minutes for each reader to complete 3 differ- 
ent passages and 30 minutes for both students in a pair to read. 
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Materials: 



Materials for peer-mediated reading instruction will include: 

1. The student's reading book 

2 . Tutoring Folder 

3 . Plastic Sheet Protectors 

4 . Felt Sheet Cleaner 

5 . China Marker 

6 . Help Card 

7 . Weekly Score Cards 



With the exception of the reading book, all of these materials 
provided for all of your students by the project. Read- 
ing books will be provided for target students only. Other 
students will use their normal reading book. 
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CHAPTER II: 

PREPARING FOR PEER-MEDIATED READING INSTRUCTION 



In this chapter, we will discuss the preparations necessary for 
implementing peer-mediated reading in your resource classroom. 
If you are reading this manual for the first time, our advice is 

material to develop a complete understandina 
of the program. ^ 

Advanced planning and preparation of materials play a big part in 
implementing the program. The purpose of this chapter is to 
outline the preliminary steps you need to complete before begin- 
ning the program. ^ 



Preliminary Activities 

1. Scheduling time for peer-mediated reading (Weekly Tutorina 

Schedule) ^ 

2. Designating pairs and teams (Teams Assignment Chart) 

5. Becoming familiar with point awarding and reporting procedures 

6. Preparing and organizing materials. 



fe 



step Z: Scheduling Time for Peer Tutoring 

The first step is to determine when you will fit the peer-mediat- 
ed reading sessions into your weekly schedule. We ask that you 
implement peer-mediated reading three times per week . To deter- 
mine your schedule, you need to refer to your weekly lesson plan 
and your district's suggestions about time usage for each academ- 
ic subject. A sample weekly schedule follows. 

Scheduling peer-mediated reading is a major instructional deci- 
sion. Peer-mediated reading should be used as a replacement for 

OHS or more elements of an existing program, (e.g., assigned 

worksheets or independent activities; not teacher-directed in- 
struction) . The goal is to remediate students' fluency and com- 
prehension deficits by increasing both the time available and 
opportunities for direct practice. in this program, we want to 
replace independent seatwork with direct practice in reading, 
while keeping your teacher-directed time intact. 

! I I I I ! I ! I ! ! ! ! ! ! I ! ! ! I ! ! ! ! ! ! ! ! I I I I I ! ! ! ! ! ! ! ! ! ! ! ! 

Research indicates that the more time students spend working 
independently or completing worksheets, the less achievement they 
make. 



!!IIIIII!I!!!!!I!!!I!!!!!!!!!!I!!!!!!!!!!!!!! 
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In 1989-1990/ we found that replacing part of reading 
instruction time with peer-mediated reading instruction 
resulted in significant achievement gains! 



Recommendations for Scheduling 

1. Schedule a time that will allow tutoring to occur 3. times per 
week for 35 minute sessions. 

2. Conduct tutoring sessions at the same time each day. 

3. Reserve part of reading instruction for teacher— directed activity 
to cover specific reading objectives not addressed by peer- 
mediated reading. Schedule the remaining time for peer-mediated 
reading. Reduce the amount of independent activities you ask 
your students to complete and use that time for peer-mediated 
reading. 



* ^ form for scheduling weekly peer— mediated reading sessions 
follows. 



To Do: Complete the Weekly Tutoring Schedule 



Check off as completed: 

i* I have scheduled Peer— Mediated Reading 3 times a week. 

2. I have scheduled 35 minutes for each session. 
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Weekly Tutoring Schedule 




4 



STEP 2: Selecting Peer-Mediated Reading Pairs and Weekly Teeuns 



Determining Tutor Pairs 

Students will be paired with the same tutoring partner for the 
entire 10 weeks; therefore, it is important that they are paired 
appropriately. Tutoring pairs will be determined by the research 
staff. Your students will be given a short reading test which 
will let us see which students are similar in their reading 
skills. Students of near equal abilities will be paired togeth- 
er. Sometimes it may be necessary to pair students who are read- 
ing in adjacent reading levels. However, students who are read- 
ing the same materials (or in the same reading group) will pro- 
vide the most appropriate practice. 

After we have paired your students for peer-mediated reading, we 
will ask you to review the pairings to be sure that we have 
paired students with peers with which they will work cooperative- 
ly. We want students paired with socially compatible partners. 



Handling uneven Niunbers of students 



Sometimes classrooms will have an uneven number of students. 
This may change from day-to-day depending on students ' attendance 
patterns. If this happens, there are three options you might 
consider: 

1. If more than one student is absent, the two students without 
partners may be paired. 

2. Another option is to form a triad. Here three students work 
together. Roles are changed so that all students have an 
opportunity to practice their assignments. In this case, 
each student would read 2 passages three times each. 

3. Please to not place target students in a triad, unless you 
absolutely have to! 
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Assigning Pairs to Teams 



Once students are paired, you need to assign pairs to teams. 
Teeun assignments will change each week. Each week you will move 
pairs around so that students get to be on different teams 
throughout the 10 week period. Changing teams each week ensures 
that no team is consistently stronger. 

The purpose of teams is not only to motivate students, but also 
to instill a sense of contribution to the team and cooperation 
with peers. Each student's daily score contributes to the over- 
all team score, which in turn is used to determine the weekly 
winner. Thus, students are accountable for their individual 
score as well as their team score. 

It is important to create teams of near equal abilities. This 
will require distributing an equal number of high achieving, 
average achieving, and low achieving pairs to each team. Use the 
Team Assignment Chart which follows to record student team as- 
signments and save it as a permanent record. Team assignments 
can be made ahead of time for several weeks and recorded on the 
Team Assignment chart. This chart will also* be used to record 
weekly points earned. 

If you have an odd number of pairs (6 Red pairs and 7 Blue 
pairs), the extra pair's score will be counted for both teams. 



To Do; 

Assign Students to Teams 

Record this information on the Team Assignment Chart 
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STEP 3: Awarding and Recording Points 



!!!!!!!!!! 1 1 ! 1 ! 1 !!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!! Ill ! 

THE POWER OF THE POINT 1 

Points have proven to be a very effective motivator for 
mildly handicapped students like yours! 

!!!!!! I I ! I !! I I ! Ill III !!!!!!!!!!!!!!! I !!!!!{{{!!!!!!!!{ I I I I I I I I I I 

Peer-mediated reading uses a game format to maintain student 
interest and motivation. in the "tutoring game", students earn 
points that contribute to the team score. 

The reader earns points according to his/her performance during 
peer-mediated reading activities. Readers earn points for the 
number of sentences they read correctly. Tutors earn bonus point 
for being "good tutors." 



4t4t4t4t4t4t4t4t4t4t4t4t4t4t4t4r4r4t4t4t4t4t4t4t4t4t4t4t4t4t4t4t4t4t4t4t4t4t4t4t4t4t4t4t4t4t4t4t4t4t4t4t4t4t4t4r4t4t4r4t4t4t4t4t 

Our past experience indicates that teacher who make frequent 
use of bonus points have less problems during tutoring. 
**************************************************************** 



Readers can earn bonus points by: 

- Reading sentences quickly and clearly. 

- Working cooperatively with the tutor. 

- Getting materials ready quickly and quietly. 

- Other activities determined by the teacher. 

Tutors earn bonus points by: 

- Listening and following along as their partner reads. 

- Correcting reader's mistakes quickly appropriately. 

- Awarding the correct number of points. 

- Other activities designated by the teacher. 



Bonus Points are your quality control procedure. Bonus Points 
allow you to reinforce the correct tutoring skills. Post the 
Bonus Point Reminder in your room to prompt students about how 
they can obtain bonus points. You should give bonus point free- 
ly. However, be specific about why you are giving them. On the 
following page is a list of behaviors you should reward with 
bonus points. Post this list in your classroom as a reminder to 
your students. 





:Sf> 



17 



23 




o 

o 

a 

a 



o 

o 



o 

o 



0> 






«* 

CO 




• 




•o 












75 




o 


c 


> 






73 




• 


•o 




. ® 


CO 


a 


o 


O 3 


0) 


£ 


73 


.E a 




£ 


e 








C ' 


o (0 


0> 




at 




c 




c 


^ CO 


' ^ 






^ Q> 


CO 


o 


o 

3 


•2 > 


a 

3 


c 




CO ^ 


o 


a 


W 




>« 




3 


3 




w 


O 


^ O 


o 


3 


>» 


o 




O 

>« 


o 

> 


££ o 


c 

o 


a 


CO 


CO o 


fiO 


o 














0> 




>* 




-2 




a 




o 


• 

J3 


XT 


O 




•«i^ 


O 


*o 




o 


CO 


o 




O) 


c 


o 


CO 


a 


ai 


«^. 


c 


o 


*5 


k. 


■o 


0> 




n 


o 



E 


w 






3 




W 




C 


c 


0> 








c 


Mi* 




o 






O 


a 


u. 


CO 


0> 




CO 


o 


k. 

k. 


o 


a 


JQ 


o 






k. 


o 




3 


3 




o 


O 


O 


0> 


CO 


>» 


>* 




W 










o 




0> 


a 


CO 


(D 


> 


o 


CO 


> 




o 






o> 




a 


at 




to 

cvj 



cvi 



o 

ERIC 





o 

a> 

© 

O 



S 

s 

I 



© 

© 

E 

O) 



© 

> 

© 



o> 

c 

o 

3 



0 3 

1 5 
© 



SL c 



o 

© 



© 

> 

iJ 

© 

3 

O’ 

© 

© 

© 

o 

• ^^B 

o 



3 

O 

> 

a 

© 

© 



o 

© 

o 

o 

*3 

c 

© 



© 

© 

o 

“O 

© 

© 



n 

o 

• «H|^ 

10 

o 

o 

O) 

© 

O) 

C/J .E 
© o 

i ^ 



© 

•o 

o 



— © 



o 

© 

o 

o 



© 



© 

a 



o 

© 

© 

’© 

a 




CVJ 



o 

ERIC 



give it your best! 




The score Card 



The Student Score Card is for individual students to record their 
points. As students earn point, they place a slash through 
the numbers. Students will use 1 score card for an entire week. 
At the end on each day, they will circle the last point that they 
earned. On the next day tutoring occurs, they will begin slash- 
ing points on the next number. 

On the last day of peer-mediated reading for the week, students 
report their total points on their score card, which you record 
on the Team Assignment Chart. Next you total each teams' points 
and write the weekly point total for each team on the score Board 
which follows. 



Score Card 



Week 



“* 2 3 4 5 6 7 8 9 10 11 12 

13 14 15 16 17 18 19 20 21 22 23 24 



25 


26 


27 


28 


29 


30 


37 


38 


39 


40 


41 


42 


49 


50 


51 


52 


53 


54 


61 


62 


63 


64 


65 


66 


73 


74 


75 


76 


77 


78 


85 


86 


87 


88 


89 


90 


97 


98 


99 


100 


101 


102 


109 


110 


111 


112 


113 


114 


121 


122 


123 


124 


125 


126 


133 


134 


135 


136 


137 


138 


145 


146 


147 


148 


149 


150 


157 


158 


159 


160 


161 


162 


169 


170 


171 


172 


173 


174 


181 


182 


183 


184 


185 


186 


193 


194 


195 


196 


197 


198 


205 


206 


207 


208 


209 


210 


217 


218 


219 


220 


221 


222 


229 


230 


231 


232 


233 


234 


241 


242 


243 


244 


245 


246 


253 


254 


255 


256 


257 


258 



265 266 267 268 269 270 

277 278 279 280 281 282 

289 290 291 292 293 294 



31 


32 


33 


34 


35 


36 


43 


44 


45 


46 


47 


48 


55 


56 


57 


58 


59 


60 


67 


68 


69 


70 


71 


72 


79 


80 


81 


82 


83 


84 


91 


92 


93 


94 


95 


96 


103 


104 


105 


106 


107 


108 


115 


116 


117 


118 


119 


120 


127 


128 


129 


130 


131 


132 


139 


140 


141 


142 


143 


144 


151 


152 


153 


154 


155 


156 


163 


164 


165 


166 


167 


168 


175 


178 


177 


178 


179 


180 


187 


188 


189 


190 


191 


192 


199 


200 


201 


202 


203 


204 


211 


212 


213 


214 


215 


216 


223 


224 


225 


226 


227 


228 


235 


236 


237 


238 


239 


240 


247 


248 


249 


250 


251 


252 


259 


260 


261 


262 


263 


264 


271 


272 


273 


274 


275 


276 


283 


284 


285 


286 


287 


288 


295 


296 


297 


298 


299 


300 





29 



301 
313 314 
326 327 
339 340 
352 353 
365 366 
378 379 
391 392 
404 405 
417 416 
430 431 
443 444 
456 457 
469 470 
482 483 
495 496 
508 509 
521 522 
534 535 
547 546 
560 56t 
573 574 

586 587 
599 600 



302 303 
315 316 
328 329 
341 342 
354 355 
367 368 
380 361 
393 394 
406 407 
419 420 
432 433 
445 446 
456 459 
471 472 
484 465 
497 498 
510 511 
523 524 
536 537 
549 550 
562 563 
575 576 
586 589 



304 305 
317 318 
330 331 
343 344 
356 357 
369 370 
382 383 
395 396 
408 409 
421 422 
434 435 
447 446 
460 461 
473 474 
486 487 
499 500 
512 513 
525 526 
538 539 
551 552 
564 565 
577 578 
590 591 



306 307 308 
319 320 321 
332 333 334 
345 346 347 
356 359 360 
371 372 373 
384 365 386 
397 396 399 
410 411 412 
423 424 425 
436 437 436 
449 450 451 
462 463 464 
475 476 477 
486 489 490 
501 502 503 
514 515 516 
527 528 529 
540 541 542 
553 554 555 
566 567 568 
579 580 581 
592 593 594 



309 310 
322 323 
335 336 
346 349 
361 362 
374 375 
367 386 
400 401 
413 414 
426 427 
439 440 
452 453 
465 466 
478 479 
491 492 
504 505 
517 518 
530 531 
543 544 
556 557 
569 570 
582 583 
595 596 



311 312 
324 325 
337 338 
350 351 
363 364 
376 377 
389 390 
402 403 
415 416 
428 429 
441 442 
454 455 
467 468 
480 481 
493 494 
506 507 
519 520 
532 533 
545 546 
558 559 
571 572 
584 585 
597 598 
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STEP 4: Getting Students To and From Their Partners 



!!!!!! 1 !!!!!!!!!!!!!!!!!!!!! 1 ! 1 !!!! J ! 1 ! I !! I I I 1 M I I 1 I I I I I I I I I I I I I 

You will need to organize your classroom to 

MINIMIZE 
transition time. 



For peer-mediated reading to happen, student pairs must sit next 
to each other. You have two options for arranging for partners 
to be seated together. 



OPTION 1: Permanent seating 

Assign readers and tutors adjacent seats for the 10 weeks they are 
paired. This eliminates the need for physical movement. 



OPTION 2: Move/Stay Procedure 

- Designate one member of the pair to be the mover and one to be 
the stayer. Write this on the Team Assignment Sheet and tell 
students their role. Teach students to get their materials ready 
and to move quickly and quietly to their partner. 

- Students will remain a mover or a stayer for the entire 10 week 
period. 

- Make sure that you have students evenly distributed throughout 
you room. You need to avoid having all students move to one 
side or area of the room. 
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Moving Rules 




1. Leave your chair 
when you move. 

2. Move quickly 
quietly 

3. Take your 
tutoring materials. 

4. Quiefly move 
e chair or desk 












4 #^ 






STEP 5: Preparing and Organizing Materials 

To facilitate effective management and pacing of the tutoring 
session, all materials must be assembled and ready. 



TEACHER MATERIALS 

1. A stopwatch for the teacher to time the tutoring sessions and 
the point recording period. 

2 . A calculator for adding team points during the point reporting 
period. 

3 . Team Assignment Chart with designated movers and stayers 

4 . Bonus Point Reminder 

5. Peer-Mediated Reading Script 



STUDENT MATERIALS 

1. Instructionally appropriate reading textbook (Target students' 

books will be provided) 

2 . Tutoring folder 

- 11 score cards 

- Plastic Sheet Protectors 

- Felt Sheet Cleaner 

- China Marker 

- Help Card 

- Paper Clip 

3. Pencil 

**************************************************************** 
All materials will be provided for you 
except for a calculator and student pencil 



Organize students' reading books in advance and designate a 
procedure for distributing these materials quickly. You should 
be able to get the session going within 2 minutes. The students 
may have their books already in their desks or the books may have 
to be passed out by student helpers. If the books are passed 
out, make them available in an organized fashion. Some teachers 
stack books by levels on a table so that helpers can get to the 
appropriate books quickly. Problems arise if there is not an 
efficient means for passing out and collecting books. 
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PREPARATION CHECK 

1. Do you know how to assign students to pairs? 

2. DO you know how to assign students to teams? 

3. How often do students stay with the same partner? 

4. How often do pairs stay on the same team? 



5. 

6 . 

7. 

8 . 
9. 

10 . 

11 . 

12 . 

13. 

14. 



Do you understand the move/stay procedure? 

How do you determine reading assignments for 
reading instruction? =>5>J.gnments for 



What is the purpose of student points? 

How can readers earn points? 

How can readers earn bonus points? 

How can tutors earn bonus points? 

Where do you record the bonus points? 

Where do students record daily points? 

How often do you record student points? 
Which form is used to record weekly points? 



peer-mediated 



nmmiMiiiiij 



M!!!!! II 



I I 
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TO DO: 

Make a Tutoring Bulletin Board 
Post: 

Team/Pairs Assignments 
Score Board 
Tutoring Rules 
Bonus Point Reminders 



nimimii 1 1 III 
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Chapter 3 

Training Students to Tutor 



CHAPTER III: 

TRAINING STUDENTS TO TUTOR 



!!!i!!i!l!l!!!ll!!ll!l!llllllllll!!!!!!!!!l!!!! !!!!!!!!!!!!!!!!! 
Training will be done by Peabody-Vanderbilt staff. 

YOU WILL BE AN INTEGRAL PART OP TRAINING. 

Please plan to be activity involved. 

!!!!! 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 !!! 1 ! 1 1 ! 1 !!!!!!!!! I I I I I I I I I I I I 



This chapter details the procedures for conducting this project's 
tutoring program. Student training sessions will be conducted by 
the Peabody-Vanderbilt research staff. However, if at any time 
you feel your students need refreshing on any of the steps, use 
your copy of the training outline to reteach the skill. Before 
introducing the reading program, it is important that the follow- 
ing preliminary procedures are well-established: 



! ! ! ! 1 ! ! 1 ! ! ! ! 1 1 1 ! ! 1 1 ! ! 1 1 ! ! ! ! ! ! 1 ! ! ! 1 1 ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! I I I I I I I I 



Preliminary Checklist 

1- Time has been scheduled for peer-mediated reading. 

2. Students have been assigned in pairs. 

3. Pairs have been assigned to teams. 

4. Reading texts have been selected. 

5. Necessary materials have been prepared and organized. 

6. Teacher is familiar with procedure for awarding and 

recording points. 

!!! 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 ! 1 ! 1 !! 1 1 !!!!!!!!!!!!!!!!!!!!! I I 
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Training Materials 



Once the previous steps are established, be sure you have the 
following materials and equipment before peer tutoring training 
begins : 

1. Overhead Projector 
4. Student Books 
3. Peer-Mediated Reading Script 



Getting Students Ready for Tutoring 

In this section, we detail the procedures for training students 
to conduct peer-mediated reading instruction. These exercises 
are to be completed before you actually attempt to implement the 
program. Your students must be able to perform these exercises 
well for the program to be a success. During the training ses- 
sions, your students will (a) learn about the tutoring program, 
(b) observe correct implementation of procedures, and (c) prac- 
tice the tutoring procedures. We have divided these exercises 
into three lessons which are estimated to take 50 minutes each. 
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LESSON is 

GENERAL FEATURES OF PEER-MEDIATED READING INSTRUCTION 



In Lesson 1 Students will learn: 

1. What Peer-Mediated reading instruction is. 

2. How to earn and record points. 

3. The peer tutoring rules. 

4. The basic roles of readers and tutors. 

5. How to set up materials for peer tutoring. 



You and your students will need: 
Team Assignment chart - Filled out for week i! 
Score Board - posted 
Tutoring Rules - posted 

Tutoring Folders 

- score cards 

- plastic sheet protectors 

- felt cleaners 

- large paper clips 

- China Marker 

- Help card 



pencils 



Lesson 1 Outline 



Critical Features of Peer Tutoring 

1. Everyone in the class participates at the same time. 

2. A peer is a classmate. 

3. Tutoring means helping your partner become a better reader. 

4. Everyone will be both a tutor and a reader. 

5. You will do one job first, then switch and do the other job. 

Organizational Features 

1. Pairs work together for the entire 10 weeks. 

2. Each pair is part of a team. Team assignments change each 
week . 

3. Reading Assignments will be posted on the chalkboard each 
day. 



Earning Points 

1. Peer tutoring is like a game. 

2. Each student earns points for his/her team. 

3. Students earn points for reading quickly and correctly and 
for tutoring well. 



4. 

5. 

6 . 



Students record their own points on their own score card. 

Students use 1 score card each week. 

Students circle the last point they earn each day. 

Students report points to the teacher on the last day of 
tutoring for the week. 

Students must be good sports. 
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Lesson 1 Outline 



Critical Features of Peer Tutoring 

1. Everyone in the class participates at the same time. 

2. A peer is a classmate. 

3. Tutoring means helping your partner become a better reader. 

4. Everyone will be both a tutor and a reader. 

5. You will do one job first, then switch and do the other job. 

Organizational Features 

1. Pairs work together for 5 weeks 

2. Each pair is part of a team. Team assignments stay the 
same for 5 weeks. 

3. Reading Assignments will be posted on the chalkboard each 
day. 

Earning Points 

1. Peer tutoring is like a game. 

2. Each student earns points for his/her team. 

3. Students earn points for reading quickly and correctly and 
for tutoring well. 

4. Students record their own points on their own score card. 

5. Students use 1 score card each week. 

6. Students circle the last point they earn each day. 

7 . Students report points to the teacher on the last day of 
tutoring for the week. 

8. Students must be good sports. 
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Rules for Tutoring 

1. Talk only to your partner and only about tutoring. 

2. Keep your voice at a low level. 

3. Try your best. 



Setting Up For Tutoring 

1. Students get out a pencil, their tutoring folder and reading 
book when the teacher says, "It's time for peer tutoring.” 

2. Move to you partner when the teacher says, "Movers move." 

- Moving Rules 

- Leave your chair when you move. 

- Move quickly and quietly. 

- Take your tutoring materials. 

- Quietly move a chair nearby. 

3. Set up your desk quickly and quietly. 

4. Cover the first pages for Repeated Reading. 

5. Look at the teacher for the command to begin. 
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Lesson 2; 
Repeated Readings 



In Lesson 2 , students will learn: 

1. The procedures for Repeated Readings. 

2. Error types and how to correct them. 

3. How to earn points during Repeated Readings. 



For this lesson you will need to post a reading assignment 



Lesson 2: outline 

Features of Repeated Reading 

1. 1st readers read 1st 

2. Each reader will read 3 different passages. 

3. The reader will read each passage 3 times each while being 
timed. 

4. Readers will read a passage for 1 minute each time. 

5. The objective for the reader is to read faster with less 
mistakes. 

6. While the reader reads, the tutor follows along and marks 
errors as they occur. 

7. After the 1 minute is up, the tutor corrects all errors. 

8. Last, the tutor counts the number of lines the reader read 
correctly. 

9. The reader marks 1 point for every line that is error 
free. 

10. After the 1st reader reads, students switch roles and the 
entire process is repeated. 
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Jobs Before Tutoring 



1. Take materials out of folder. 

- Set help card at top of desk. 

- Set felt cleaner at top of desk. 

- Place china marker at top of desk. 

- Take plastic page protector and paper clip out. 

- Turn to the week's Score Card. 

2. Look at assignment on board. 

3. Cover the first 2 pages with the plastic page protector and 
clip it in place. 

***** This whole process should take no more that 2 minutes. **** 



Readers' Jobs During Repeated Readings 

1. Read sentences quickly. 

2. Read sentences correctly. 

3. Correct missed words. 

4. Record points as earned. 



Tutors Jobs During Repeated Readings 

1. Listen and follow along as the reader reads. 

2. Mark any words read incorrectly with the grease pencil. 

3. Place a double slash (//) after the last word read. 

4. Correct all words missed. 

5. Count the number of lines read correctly and tell the reader 
how many to mark. 

6. Clean the plastic page protector. 

7. After the third reading, move the page protector to the 
new page. 

8. Tell the reader they did a good job. 
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Repeated Reading Jobs 
Reader^s Jnhs! 

1. Read sentences quickly. 

2. Read sentences correctly. 

3. To correct the words you don’t 
know 

4. Mark the number of points earned 
on the Score Card. 




o 
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Repeatect Reading .Tnhg 
Tutor's Jobs; 

1. Mark how much your partner reads 

(//) 

2. Mark and corract the words your 
doesn’t know. 

3. Count the number of lines your 
partner reads correctly. 

4. Let your partner know when he or 
she is doing a good job. 
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Kinds of Errors 

Tutors must learns to listen for errors. They keep track of all 
errors by placing a slash (/) over missed words on top of the 
plastic page protector. Tutors wait until after the i minute 
reading is finished before correcting mistakes. Tutors are 
taught to recognize the following 4 types of errors. 

1. Saying the wrong word. 

2. Leaving out a word. 

3. Adding a word. 

4. Waiting longer than 4 seconds. 

- After 4 seconds the tutor says "Skip it" and the reader 
continues reading. 

If the reader is able to correct a mistake, it is not counted as 
a mistake. The tutor should circle that word, if it has already 
been slashed. 



Self -corrections are not counted as errors. 



Correction Procedure 

After the 1 minute reading, the tutor will correct the reader on 
all 

mistakes. The tutor will have about 20 seconds to correct mis- 
takes. If the tutor is not finished in the allotted time, he/ she 
must stop any way. The procedures are a follows: 

1. Wait until the minute is over. 

2. Point to each word missed so that the reader can see the 
word. 

3. Say, "This word is ." 

Ask, " What word?" 

4. Repeat process for each word missed. 
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Kinds of Errors 



1. Saying th© wrong word. 

2. Leaving out a word. 

3. Adding a word. 

4. Waiting longer than 4 seconds. 



How_to_Correct 



"That word is 
”What word?” 
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Counting Points 



After the tutor has corrected all the errors, he/she must quickly 
count the number lines read correctly, tell the reader how many 
points to record and clean the plastic page protector. The 
procedures for counting points are as follows. 

1. Count each line that does NOT have a slash. 

2. The reader mark 1 point for each error free line. 

3. Tutor watches the reader mark points to make sure no cheating 
occurs while cleaning the plastic page protector. 



Time Frame 



1. 1 minute for reading. 

2. 30 seconds to correct errors, count lines and mark points. 

3. 15 seconds to move page protectors when necessary. 

4. Students must move quickly. 

5. If a student is not ready, the teacher should NOT wait! 

6. Repeated reading can take a very long time if students do not 
keep up. 

7. Each set of 3 readings of 1 passage should take no, more than 

5 minutes. 
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How it works 

1. One minute timed reading. 

(Tutors mark errors and 
mark the last word read.) 

2. Correct mistakes. 

3. Count number of lines 

with no errors. 

4. Clean page protector 

and 

Mark points on score card. 

Go Again 

Repeat this process 3 times 
on the same passage. 

3 different passages in ah 
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Lesson 3! 

putting It All Together 



In this lesson, students will learn: 



To do all the activities associated with peer-mediated reading 
instruction in the actual sequence. 



In this lesson the teacher will actually walk the students 
through tutoring. The Peabody-Vanderbilt researcher will help. 



Materials 

1 . stopwatch 

2. Peer-Mediated Reading Script 



Lesson 3; Outline 
Getting set Up (2 minutes maximum) 

1. Students get out materials 

2 . Move procedure 

3 . Set up desk 

4. Cover reading book pages. 
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1st Readers Repeated Reading 

1. Timed 1 minute reading 
-readers read 

-tutors listen and mark mistakes 

2. Minute ends — tutor makes a double slash after the last word read. 

3. 30 seconds to correct mistakes, count lines, mark points and 
clean page protector. 

4. Repeat on same passage 2 more times. 

5. After 3 readings of the same passage, tutors move plastic page 
protector (15 seconds). 

6. Repeated entire process on two more passages. 



2nd Reader's Repeated Reading 

1. Timed 1 minute reading of new material . 

1st and 2nd readers read different passages 

-readers read 

-tutors listen and mark mistakes 

2. Minute ends - tutor makes a double slash after the last word read. 

3. 30 seconds to correct mistakes, count lines, mark points and 
clean plastic page protector. 

4. Repeat on same passage 2 more times. 

5. After 3 readings of the same passage, tutors move plastic page 
protector (15 seconds) . 

6. Repeated entire process on two more passages. 
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Clean Up 

1. After the last repeated reading on the 3rd passage by the 
2nd reader, it is time to clean up. 

2. Give Bonus points for anything all students did well. 

3. Students circle the last point earned for the day. 

4 . Students put everything back in their folders quickly and 
quietly 

5. Movers return to their desks. 



Announcing the Winning Team 

1. This only happens on the last day of the week. 

2. Call on students to report the last point they earned for the 
week . 

3. Record points on Team Assignment Chart. ■ 

4. Add points for each Team 

5. Announce the wining team and the runner-up team for the week 

6. Post the Score Board on the Tutoring Bulletin Board 
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Chapter 4 

Solving Potential Problems 
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CHAPTER IV: 

SOLVING POTENTIAL PROBLEMS 

reading usually result °fror\ither peer-mediated 

dents or inadequate monitorino rm . training of stu- 

we win inTtia?t^raTnln„® Alihlugh 

anticipate potential problems and important that you 

dura just in case a problem surfaces^ ^ pro«- 



implementation Problems 
Monitoring th. Progress of the Progr« 

Because this is a federal iw ^ 

staff will be observing yoJlr claf Project, research 
hings are going smoothly and hein tutoring to make sure 

''®®®®^^h staff ^ with any problems you arl 

®^®^y time your cl^ss i. 1°''^ ^ Teacher Implimenta- 
pose of the Teacher Implementati '^^® Pi'imary pur- 

implementation errors and trouble to point out yolr 

correct them. The report wfr^ ®° that you can guiJkl^ 

regarding: Provide you with helpful feedback 

1. Whether the materiaic- «« 

available in your classroom^ tutoring are present and 

2. Whether you have carried oui- an 

necessary procedures, and 

3. Whether the students carry out th«» i-, in- 
correctly. ^ °^^t the tutoring procedures 



in their cl«sar*Ss^fS|'*the^fiijt*t^^”® tutoring procedures 
dure, with ,0% or b.«Sr “lowHy PrScH 
teacher, report that it is easy (o ®°Ang, 
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Solving Common implementation Problems 

Teachers are bound to have some students who create problems. 
After using peer-mediated instruction across a variety of differ- 
ent classrooms, grade levels, and subjects, we have found that 
four specific problems occur most often. These are: 



1. Students are loud, disruptive, or off-task before, during, 
and after tutoring. 

2 . students take too much time to complete various tutoring 
tasks. 

3. Students fail to follow the tutoring procedure correctly. 

4. Students cheat with respect to point recording and point 
scores. 



The next section describes a variety of simple solutions to each 
of the problems listed above. 



Students are loud, disruptive, or off -task 
before, during, and after tutoring. 

This is probably the most troublesome of the four problems. 
There are several reasons for this. First, peer— mediated reading 
instruction is usually the only classroom instructional activity 
that permits students to speak to and interact with their class- 
mates. In addition, the tutoring program contains several compo- 
nents (e.g., points, team competition, etc.) that generate en- 
thusiasm and excitement from the students and they may turn into 
excessively loud or disruptive classroom behavior. 

Therefore, our first recommendation is that you enforce the set 
of tutoring rules and that you clearly specify your expectations 
to your students. 

Although rules such as these are helpful, their mere presence 
will probably not prevent students from exhibiting some inappro- 
priate behaviors. You must routinely enforce these classroom 
rules through close supervision, and feedback. Remind students 
that they are working as a team and that if they choose to be 
disruptive that they will not earn as many points for their team. 
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While we do not recommend the use of yelling or severe punish- 
ment, occasionally it may be necessary to remove a student from 
tutoring temporarily. If you find it necessary to remove a stu- 
dent, always give them the choice to continue working for the 
team or to stop earning points for the team. If you treat tutor- 
ing as a privilege, your students will not want to be removed. 
Additionally, it is not recommended that you send the student out 
of the room. Instead, give the student a set of worksheets or 
other independent work, so that the student knows that he cannot 
get out of doing work by being disruptive. 



On the positive side, you should provide special bonus points and 
thanks to the students or team(s) who show exemplary behavior 
during tutoring. Other possible rewards for students include the 
opportunity to be a classroom helper, to line up first for recess 
or lunch on that day, etc. 

On the less positive side, you may withdraw the ability to earn 
points for a short period of time for those students who contin- 
ually disregard the rules. For example, perhaps these students 
lose point earning ability after receiving two warnings. 

Always make sure that you frame your warning as the student's 

choice, (i.e. , "If you choose to , you will choose to stop 

earning points for your team.") It may also be necessary to 
point out to the student that his teammates will not be happy 
about a member of the team choosing not, to earn points. Most 
importantly, if the student shows any sign of being willing to 
comply, reinstate point earning privileges or immediately reward 
him/her with bonus points. 



! ! ! ! ! 1 ! 1 ! 1 1 ! ! ! ! ! I 1 ! ! ! ! I I ! 1 ! ! i ! • ! ! 1 ! ! 1 ! 1 1 ! 1 1 1 1 1 1 I I 1 I I I I I I I I I I I I I I 
We stress that you Try Positive Procedures First. 

! 1 ! ! 1 ! ! ! ! 1 I ! ! ! ! ! ! I 1 1 ! ! ! ! I I ! ! I I ! ! ! • I I I I • I I I I I I I I I I I I I I I I I I I I I I I t I 



Another factor contributing to this problem is the manner in 
which instructions are given to the students and the degree to 
which students comply. A very structured approach that is clear 
and direct is best. 
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One final point merits discussion. As indicated earlier, the 
tutoring game is a classroom activity that permits students to 
talk and interact with their classmates. Given the novelty of 
this learning structure, you may need to make certain adjustments 
initially. For example, we often hear teachers comment during 
their first week of the tutoring game, "It's difficult to grow 
accustomed to the idea of students talking” or "It sure seems 
strange to hear all this noise." 

We generally provide two responses to these concerns. First, we 
reemphasize the numerous benefits that tutoring provides to the 
students in the classroom. Second, we make the point that per- 
mitting students to interact with one another during tutoring 
does not necessarily mean that they will expect to interact 
during other instructional periods of the day. You should simply 
inform the students that the tutoring rules are different than 
the rules established for non-tutoring activities. Again, the 
extent to which any classroom rule is followed depends upon the 
consequences that you provide when students follow or break the 
rules. 



STUDENTS TAKE TOO MUCH TIME TO COMPLETE VARIOUS TASKS 

Under ideal conditions, transition periods should run very 
smoothly with minimal delays. The length of time elapsing be- 
tween activities needs to be quick or you will not be able to 
provide your students with important teacher-directed instruc- 
tion. However, our past experience indicates that the time 
allotments we have specified are difficult to adhear to at first. 

We firaly believe that your students will become faster at their 
transitions if you are firm in your time allotments. We view 
waiting for students to get ready as excessive delays. Your 
strategy should be to reward those students who are ready in the 
allotted time frame with ample bonus points and tell the slow 
students that if they are not ready that you will start without 
them. Point out to them that if they are not ready when you say 
to begin a new Repeated Reading that they will not earn as many 
points. 
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STUDENTS FAIL TO FOLLOW THE TUTORING PROCEDURE CORRECTLY. 

A third problem relates to the tutor/reader roles and procedures. 
Our experience indicates that some students do not follow the 
established procedures on a consistent basis. If you find that a 
number of students are having difficulty, reteach the procedures 
to the entire group, if the problems are restricted to a few 
students, schedule a time to reteach only those students. in all 
cases, we recommend the following remediation strategy: 



Teach 

practice 

reinforce 

review 

You must monitor and provide bonus points for correct tutoring 
behaviors. You must supervise student's responding in order to 
achieve a successful program. if you walk around the classroom, 
monitoring tutoring behaviors by providing praise, giving bonus 
points and correction, and answering students' questions, you 
will reduce the number of problems. 

Also, our experience indicates that some teachers enjoy their new 
role (as described in this manual) , while other teachers are 
reluctant to try the peer-mediated reading procedures. We be- 
lieve that the trade-off is simple; those who complete these 
tasks consistently and conscientiously will experience fewer 
problems and both you and your students will obtain greater 
benefits from the program. 

Interestingly enough, we have found a direct relationship between 
teachers experiencing problems with tutor/reader interactions and 
their failure to provide bonus points for the children's tutoring 
behavior. Therefore, we strongly recommend that you conduct the 
tutoring procedures according to the guidelines described 
throughout this manual. 



8T0DENTS CHEAT WITH RESPECT TO POINT RECORDINO AND point SCORES 

E,"' /ach "s“/ ‘ 

mg. Teach the students that the nuinhl»^ o?^°" prevent cheat- 
related to the amount of work thev^hL ^ is 

students' point sheets at random «ir> ‘^°®P^®ted. Monitor 

you will be monitoring their efforts ^ ^ children learn that 

Watch the Team Point char-i- • ^ 

jumps in point totals, a gain of Yo who have large 

gain of 400 points is certaJ’niS^ points is laudatory, but a 

checks and feedback to stu<Lnts lrlvBnt''th^^'f- “o^itoring 

ing unearned points. Let the stud^»nt-<=^^ students from report- 
this. Do not tolerate gross L on top of 

will ruin the program. ^ ^ inaccurate point totals. This 



A FINAL THOUGHT 

prob^m's^^ha^^^ a?Lrfn \he® cours^o^ 

counting on you to use vour this project. We are 

unexpected situations. We like feedh^^i?^ Judgment in handling 
lems arose and how y<iu handled them 

future projects. nanoied them. The ideas help us with 

Although your first implementation will likoiv Kea 
^ after a few weeks ^''^^^ward and 

smoothly, improve academic performanoo ^ ^a® P*^° 9 ram will run 
interactions among class members. and increase social 

we expect that you win find this a rewarding experience. 

Good luck! 
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PEER-MEDIATED READING flGRTP>P 



Use this script to help you orchestrate peer-mediated 
The commands for each step are written out for you. 



reading. 



Preparation: 2 minutes 

1. It's time for peer tutoring. 
Get your materials out. 

2. (optional) Movers stand. 

3. (optional) Movers move. 

4. Get your materials set up. 



1st Reader's Repeated Readings (15 minutes) 



1 . 



2 . 



Get ready for Repeated Readings. You should be on page 
1st readers point to the first word of the 1st passage. 

1st tutors point with you marker. Get ready for your first 

Romember to read as quickly and correctly 
as you can. (Hold up stopwatch) Get ready ^ Begin! 



(Time for 1 minute. Circulate and monitor students) 
(After 1 minute) . 

Stop, Correct errors, count linos and mark points. 

(Clear watch, start timing again) 



3. (after 20 seconds) 

Mark your points, clean your plastic page protector and get 
ready to go again. ^ 



4. 



5. 



(Hold up your stopwatch) 

Its time for the second Repeated Reading, 
than you did last time. Get ready. Begin! 



Try to read more 



(Time for l minute. Circulate and monitor students) 



(After 1 minute) . 

Stop, Correct errors, count linos and mark points. 

(Clear watch, start timing again) 



(after 20 seconds) 

Mark your points, clean your plastic page protector and get 
ready to go again. ^ 



6 . 



7. (Hold up your stopwatch) 

Its time for the third Repeated Reading. Try to read even more 
this time. Get ready. Begin! 

(Time for l minute. Circulate and monitor students) 

8. (After 1 minute). 

Stop, Correct errors, count lines and mark points. 

(Clear watch, start timing again) 

9. (after 20 seconds) 

Mark yoxir points, clean your plastic page protector and get 
ready to go again. 



10. Repeat whole process on 2 new passages. 

It's time for the next passage. Move your plastic page 
protector to the next two pages. (Allow 15 seconds) 
(repeat steps 1-9) 



2nd Readers Repeated Readings 

1. It's time to switch roles. Readers are tutors now and 

tutors are readers now. Get you plastic page protectors 
ready. (Allow l minute) . 

2. Repeat process for 1st reader steps 1-10. 
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